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Abstract 
This study investigates interaction strategies in Indonesian secondary vocational EFL classroom by a master teacher. The 
study employs a qualitative method and the data was collected through observing 180 minutes of two teaching sessions of 
English lesson of grades 10 and 11. The findings show that the master teacher used four types of interaction strategies such as 
control of interaction or interaction management, elicitation or questioning, speech modification or feedback, and repairing or 
error treatment strategies. Those strategies were able to promote interactive learning. The implication of this study will 
contribute to better teaching practice particularly in Indonesian vocational school context. 
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1. Introduction 
 
Teachers play an important role in the classroom, mainly in an English as a foreign/second language 
(EFL/ESL) context. Teachers have the role as mediators (Feuerstein in Xiongyong, Samuel, Hua, 2012) and 
facilitators and monitors (Richards 2011, 2006). In order to successfully fulfil their roles, EFL/ESL teachers are 
required to possess a number of quDOLWLHVZKLFK LQFOXGH LQWHUDFWLRQVWUDWHJLHV7KURXJKRXW WKH OHVVRQ WHDFKHUV¶
DQG VWXGHQWV¶ LQWHUDFWLRQ LV FRQVLGHUHG WKH PRVW LPSRUWDQW EHFDXVH WKURXJK LQWHUDFWLRQ VWXGHQWV GHYHORS WKHLU
language system. Teachers have to facilitate learning by encouraging the students to speak and giving 
opportunities to the students to express their voices (Lee, 2011; Walsh, 2011; Seedhouse, 2010; Richards 2011, 
2006).  
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,Q D JOREDO FRQWH[W PXFK VWXG\ KDV EHHQ FDUULHG RXW FRQFHUQLQJ WHDFKHUV¶ LQWHUDFWLRQ VWUDWHJLHV LQ DQ
EFL/ESL setting (Garton, 2012; Xiongyong, Samuel, and Hua, 2012; Azliza Haniem, 2011; Li and Walsh, 2011; 
Schwab, 2011; Xie, 2011; Huang, 2010; Yanfen and Yuqin, 2010; Weihua, 2009; Hellerman and Cole, 2008; 
Marcellino, 2008; Lie, 2007; Chiang, 2006). Several studies have revealed that teachers successfully foster 
English language learning because they employ such distinctive interactional characteristics (Garton, 2012; 
Azliza Haniem, 2011; Li and Walsh, 2011; Huang, 2010; Yanfen and Yuqin, 2010; Chiang, 2006). On the other 
hand, some other studies have demonstrated that the teachers often lead to disengagement with their students 
since they fail to maximize their pedagogic potential and promote interaction in the classroom (Xiongyong, 
Samuel, and Hua, 2012; Schwab, 2011; Xie, 2011; Weihua, 2009; Marcellino, 2008; Lie, 2007). Li and Walsh 
UHIHUWRWKLVDVDµIDLOXUH¶LQODQJXDJHFODVVURRPSUDFWLFHV 
,QWKH,QGRQHVLDQFRQWH[WVHYHUDOVWXGLHVKDYHEHHQFRQGXFWHGFRQFHUQLQJWHDFKHUV¶LQWHUDFWLRQVWUDWHJLes in 
EFL classroom (Liando, 2010; Fraser, Aldrige, and Soerjaningsih, 2010). A study that has attempted to 
investigate best characteristics of EFL teachers was conducted by Liando (2010) in higher education setting. By 
involving 126 students and 28 teachers, the study examines their perspectives toward the best characteristics of 
EFL teachers. One of the findings shows that the surveyed teachers and students agree that the best EFL teachers 
should have strong personal characteristic which include interaction feature.  Meanwhile, Fraser, Aldrige, and 
Soerjaningsih (2010) have examined students-teachers interaction in English classrooms in computer sciences 
and management department in a higher learning institution. Computer sciences students were selected 
considering their high academic performance while management students were selected considering their lower 
academic performance. The result indicates the management students perceived their teacher more positive 
compare to the computer sciences students because the teachers in management department demonstrated an 
LQWHUDFWLYH WHDFKLQJ EDKDYLRXU 7KLV VWXG\ DOVR UHYHDOV WKDW WKHUHZDV D SRVLWLYH FRUUHODWLRQ EHWZHHQ VWXGHQWV¶
outcome (achievements and attitudes) and teacher-students interaction. This study concludes that a high 
FODVVURRPLQWHUDFWLRQSURPRWHGVWXGHQWV¶EHWWHUDFKLHYHPHQW 
This present study aims to investigate interaction strategies in Indonesian secondary vocational EFL 
classroom by a master teacher. It focuses on four features of interaction strategies which include control of 
interaction or interaction management, elicitation or questioning, speech modification or feedback, and repairing 
or error treatment strategies (Walsh, 2011, 2006; Xuerong, 2012). The findings should reflect a typical master 
WHDFKHU¶VFODVVURRPSUDFWLFHVZKLFKFDQEHXVHGDVDQLQIRUPDWLYHWRROWRJXLGHRWKHUWHDFKHUV 
  
2. Research Questions 
 
 This study answers the following research questions: 
1. What types of interaction strategies employed by the EFL master teacher? 
2. How do the types of interaction strategies enhance interactive learning? 
 
3. Method 
 
This study is part of an ongoing research which investigates pedagogical and interactional characteristics of 
Indonesian vocational school EFL master teachers. The data was collected by observing two teaching sessions of 
PLQXWH (QJOLVK OHVVRQV RI JUDGHV  DQG  7KH WRSLFV ZHUH µ:RUG DQG ([SUHVVLRQ RI 'HFLGLQJ (YHQW¶
/HVVRQDQGµ'HVFULELQJ3URFHVV¶/HVVRQ7KHGDWDZDVUHFRUGHGLQDIRUPRIILHOGQRWHVDQGREVHUYDWLRQ
checklist. Then, the data was categorized based on four different types of interaction strategies. After that, an 
analysis of how the interaction strategies enhance interactive learning was conducted qualitatively. 
A master teacher, also well-known as expert and excellent teacher, is purposively selected as the subject of 
this study. The master teacher is a role model teacher who is selected from her fellow teachers and expected to 
help the Indonesian government to improve the quality of education (Ministry of Education and Culture, 2012). 
The specific criteria of selection are teaching experience, mastery of content subject and background of 
education, and recommendation. The master teacher was required to have attended a master teacher colloquium 
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and been awarded a professional certificate from the Ministry of Education and Culture Republic of Indonesia 
(MOEC-RI). In addition, the teacher must hold a relevant background of education²degree in English or English 
education. The teacher must be recommended by the school principal or his/her fellow teachers and agree to 
participate in this study as a subject. Additionally, the master teacher must have at least 10 year teaching 
experiences. Meanwhile, vocational school is selected as it is involved in the major strategic plans to develop 
education as highlighted in the Indonesian National Education Blueprint 2006-2025 (Ministry of National 
Education 2006; Chen 2009). Vocational school EFL teaching emphasizes English as a communication tools 
(Fatriana, et.al, 2012) and uses communicative language teaching approach which highlights interactive learning 
(Marcellino, 2008).               
 
4. Findings and Discussion 
 
The study investigates EFL classroom interaction strategies by a master teacher. It looks at types of 
interaction strategies employed by a master teacher and how those features enhance interactive learning.  
 
4.1 Types of Interaction Strategies Employed by Master Teacher 
After observing the lessons, it is discovered that the master teacher employs four types of interaction strategies²
control of interaction or interaction management, elicitation or questioning, speech modification or feedback, and 
repairing or error treatment strategies. 
 
4.1.1 Control of Interaction or Interaction Management Strategies 
Control of interaction or interaction management strategies generally consist of emotional and managing 
VWUDWHJLHV 7KH SUDFWLFHV LQFOXGH WKH WHDFKHUV¶ ODQJXDJH XVH ILUVW RU VHFRQG ODQJXDJH YRLFH WRQH QRQ-verbal 
gestures, classroom organization, humor, and choices of topics (Xuerong, 2012; Walsh, 2011, 2006). From the 
findings, it is revealed that the master teacher articulated her voice in a low-unintimidating tone. She raised her 
tone while emphasizing or highlighting some important parts of the lessons as well as posing questions. She 
maintained eye-contact with the students, showing that she paid attention to each of the student. In addition, she 
moved around the classroom to approach the students, especially while posing questions and listening to 
responses. Non-verbal gestures were also used in order to help emphasizing her explanation. She nodded, 
PRWLRQHGKHUKDQGVDQGWDSSHGVWXGHQWV¶VKRXOGHULQGLFDWLQJKHULQWHQWLRQV,QWKHFODVVURRPVKHGLGQRWXVHWKH
LCD projector, only used a tape recorder (Lesson 1) and brought sample of products (Lesson 2). A series of 
questions were posed to make sure that the students could follow the lesson. She encouraged the students to pose 
questions as well. Code-switching from English to Bahasa Indonesia was used to clarify instructions, 
explanations, examples, questions, and feedbacks. In the middle of the lessons, the master teacher made some 
jokes and the students laughed. These findings are along the same vein with findings of Xuerong (2012), Liando 
(2010), Fraser, Aldrige, and Soerjaningsih (2010), and Chiang (2006). 
 
4.1.2 Elicitation or Questioning Strategies 
Elicitation or questioning strategies are used to obtain answers and promote interaction in the classroom. 
Generally elicitation or questioning strategies comprise question-planning and controlling strategies. During the 
lesson, teachers must be able to set strategies to exploit questions to suit particular pedagogical goals (Xuerong, 
2012; Walsh, 2011, 2006). In the classroom, the master teacher stimulated the students with questions to promote 
responses and foster communication. She always posed various questions relevant to the topic and particular 
students by nominating their names. She gave students wait time to answer and repeated as well as rephrased 
questions when there was no response. Besides, she would allow the students use their own words while 
responding to questions and explaining. The master teacher also frequently used performance-oriented learning 
DFWLYLWLHV ZKLFK IRVWHUHG VWXGHQWV¶ SDUWLFLSDWLRQ 6he approached learning through group discussion, exploited 
VWXGHQWV¶ YDULRXV FRJQLWLYH VNLOOV DQG JDYH PDQ\ H[DPSOHV 7KHVH ILQGLQJV DUH LQ OLQH ZLWK ;XHURQJ 
Azliza Haniem (2011), Fraser, Aldrige, and Soerjaningsih (2010), and Chiang (2006). 
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4.1.3 Speech Modification or Feedback Strategies 
Speech modification or feedback is a strategy which may help students in their negotiation of meaning; 
therefore, fostering more interaction on the part of students. Teachers may deliver negative or positive feedback 
E\ FULWLFL]LQJ VWXGHQWV¶ XQDFFHSWDEOH UHVSRQVHV SUDLVLQJ VWXGHQWV IRU WKHLU JRRG LGHDV DQG DFNQRZOHGJLQJ
VWXGHQWV¶ UHVSRQVHV;XHURQJ:DOVK'XULQJWKH OHVVRQ LW LV IRXQG WKDW WKHPDVWHU WHDFKHU
valued every response and positiYHIHHGEDFNVZHUHDOVRFRPPRQO\SRVHGLQUHVSRQVHWRWKHVWXGHQWV¶LGHDV6KH
VLPSO\VDLGµWKDQN\RX¶DQGµJRRG¶ WRVKRZDSSUHFLDWLRQRIDFFHSWDEOH LGHDVRU µDUH\RXVXUH"¶DQGµDQ\RWKHU
LGHDV"¶ WR LQGLFDWH WKH VWXGHQWV¶ XQDFFHSWDEOH LGHDV +HU SRVLWLYH Ieedback was also indicated by repeating 
VWXGHQWV¶JRRGUHVSRQVHVZKLFKZDVIROORZHGE\DFUHGLW7KHVHILQGLQJVDUHUHOHYDQWZLWK;XHURQJ/L
and Walsh (2011), Azliza Haniem (2011), and Chiang (2006). 
 
4.1.4 Repairing or Error Treatment Strategies 
Repairing or error treatment is the next classroom interaction strategy. Repairing is mostly correlated with 
FRUUHFWLQJ VWXGHQWV¶ HUURU 6RPH FRPPRQ VWUDWHJLHV HPSOR\HG E\ WHDFKHUV WR FRUUHFW VWXGHQWV¶ HUURUV LQFOXGH
UHSHDWLQJ VWXGHQWV¶ DQVZHU ZLWK FKDQJHV asking students to self-repair, interrupting students to correct their 
mistakes, and pointing out mistakes and criticizing it (Xuerong, 2012; Walsh, 2011, 2006). From the observation, 
the findings demonstrate that the master teacher repeated and modified VWXGHQWV¶DQVZHUVVRPDQ\WLPHVGXULQJ
WKHWZROHVVRQVLQGLFDWLQJWKDWVKHZDVQRWVDWLVILHGZLWKWKHVWXGHQWV¶UHVSRQVHV$IWHUUHSHDWLQJDQGPRGLI\LQJ
the answers, she asked the students to repeat the answers. This was a common scenario in the classroom since 
most of the students made mistakes in both grammar and pronunciation. In addition, she would let other students 
give their ideas if she found that one student was not able to deliver an acceptable response. However, she 
ignored small mistakes. This findings are similar to Xuerong (2012), Li and Walsh (2011), and Azliza Haniem 
(2011).  
 
4.2 Types of Interaction Strategies Enhance Interactive Learning 
 Cullen (1998) said that good and effective language teachers facilitate interactive learning²promoting a two-
way communication. The use of four types of interaction strategies is helpful in enhancing interactive classroom 
communication (Walsh 2011). After observing the two lessons, it is indicated that the master teacher employed 
the four types of interaction strategies²control of interaction or interaction management, elicitation or 
questioning, speech modification or feedback, and repairing or error treatment strategies. The use of various 
types of questions stimulated the students to speak up in a form of response, the feedback from the master teacher 
LQGLFDWHG WKDW VKH FRQFHUQHG RQ WKH VWXGHQWV¶ UHVSRQVHV ,Q DGGLWLRQ WKHZDLW WLPHZDV D VLJQ WKDW WKHPDVWHU
teacher gave opportunity for the students to think and manage their response. She let the students discuss some 
tasks with their fellow friends. After that, she allowed them to deliver their ideas using their own words. In the 
second lesson, she asked the students to form a group and manage a presentation in front of the classroom. By 
looking at the strategies employed by the master teacher, it is concluded that interactive learning does take place 
in the classroom.  This result is relevant with Xuerong (2012), Azliza Haniem (2011), Li and Walsh (2011), 
Liando (2010), Fraser, Aldrige, and Soerjaningsih (2010), and Chiang (2006). 
 
5. Conclusion 
 
Classroom interaction strategies are important in the EFL vocational school classroom since the teaching and 
learning emphasizes the use of English as a medium of communication. The findings reveal that the master 
teacher employed four types of classroom interaction strategies namely control of interaction or interaction 
management, elicitation or questioning, speech modification or feedback, and repairing or error treatment 
strategies. She spoke in a friendly tone, maintained eye contact, used non-verbal gestures, moved around the 
classroom, used humor, posted a series of questions, code-switched from English to Bahasa Indonesia, posed 
various and relevant questions nominated students by calling their names, gave students wait time to answer, 
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repeated as well as rephrased questions when there was no response, praised students for their correct answers, 
PRGLILHGVWXGHQWV¶DQVZHUUHSHDWHGVWXGHQWV¶DQVZHUZLWKFKDQJHVDQGLJQRUHGXQLPSRUWDQWRUDOPLVWDNHV7KH
strategies, mainly the use of various types of questions, a series of question and answer, feedback delivery, wait 
time, discussion among students, and group presentation, show that interactive learning takes place during the 
lessons. Hopefully, insights gleaned from this study will help EFL vocational school teachers to promote better 
interactive teaching practice.  
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>ŝĂŶĚŽ͕EŝŚƚĂs&͘;ϮϬϭϬͿ͘^ƚƵĚĞŶƚƐ͛ǀƐ͘ƚĞĂĐŚĞƌƐ͛ƉĞƌƐƉĞĐƚŝǀĞƐŽŶďĞƐƚƚĞĂĐŚĞƌĐŚĂƌĂĐƚĞƌŝƐƚŝĐƐŝŶ&>ĐůĂƐƐƌŽŽŵ͘d&>/E:ŽƵƌŶĂů͘Ϯϭ;ϮͿ͕ϭϭϴͲ
ϭϯϲ͘
>ŝĞ͕ŶŝƚĂ͘;ϮϬϬϳͿ͘ĚƵĐĂƚŝŽŶƉŽůŝĐǇĂŶĚ&>ĐƵƌƌŝĐƵůƵŵŝŶ/ŶĚŽŶĞƐŝĂ͗ďĞƚǁĞĞŶƚŚĞĐŽŵŵŝƚŵĞŶƚƚŽĐŽŵƉĞƚĞŶĐĞĂŶĚƚŚĞƋƵĞƐƚĨŽƌŚŝŐŚƐĐŽƌĞƐ͘
d&>/E:ŽƵƌŶĂů͘ϭϴ;ϭͿ͕ϭͲϰ͘
DĂƌĐĞůůŝŶŽ͕D͘;ϮϬϬϴͿ͘ŶŐůŝƐŚůĂŶŐƵĂŐĞƚĞĂĐŚŝŶŐŝŶ/ŶĚŽŶĞƐŝĂ͗ĂĐŽŶƚŝŶƵŽƵƐĐŚĂůůĞŶŐĞŝŶĞĚƵĐĂƚŝŽŶĂŶĚĐƵůƚƵƌĂůĚŝǀĞƌƐŝƚǇ͘d&>/E:ŽƵƌŶĂů͘ϭϵ
;ϭͿ͕ϱϳͲϲϵ͘
DŝŶŝƐƚƌǇŽĨEĂƚŝŽŶĂůĚƵĐĂƚŝŽŶ͘;ϮϬϬϲͿ͘ZĞŶĐĂŶĂ^ƚƌĂƚĞŐŝƐWĞŶĚŝĚŬĂŶ/ŶĚŽŶĞƐŝĂϮϬϬϲͲϮϬϮϱ͘:ĂŬĂƌƚĂ͗DŝŶŝƐƚƌǇŽĨEĂƚŝŽŶĂůĚƵĐĂƚŝŽŶ͘
DŝŶŝƐƚƌǇŽĨĚƵĐĂƚŝŽŶĂŶĚƵůƚƵƌĞ͘;ϮϬϭϮͿ͘'ĂƌŝƐͲŐƌĂŝƐďĞƐĂƌƉƌŽŐƌĂŵƉĞŵďŝŶĂŶ^D<ƚĂŚƵŶϮϬϭϮ͘:ĂŬĂƌƚĂ͗DŝŶŝƐƚƌǇŽĨĚƵĐĂƚŝŽŶĂŶĚƵůƚƵƌĞ͘
ZŝĐŚĂƌĚƐ͕:ĂĐŬ͘;ϮϬϭϭͿ͘ŽŵƉĞƚĞŶĐĞĂŶĚƉĞƌĨŽƌŵĂŶĐĞŝŶůĂŶŐƵĂŐĞƚĞĂĐŚŝŶŐ͘ĂŵďƌŝĚŐĞ͗ĂŵďƌŝĚŐĞhŶŝǀĞƌƐŝƚǇWƌĞƐƐ͘
ZŝĐŚĂƌĚƐ͕:ĂĐŬ͘;ϮϬϬϲͿ͘ŽŵŵƵŶŝĐĂƚŝǀĞůĂŶŐƵĂŐĞƚĞĂĐŚŝŶŐƚŽĚĂǇ͘ĂŵďƌŝĚŐĞ͗ĂŵďƌŝĚŐĞhŶŝǀĞƌƐŝƚǇWƌĞƐƐ͘
^ĞĞĚŚŽƵƐĞ͕WĂƵů͘;ϮϬϭϬͿ͘>ŽĐƵƐƚƐ͕ƐŶŽǁĨůĂŬĞƐĂŶĚƌĞĐĂƐƚƐ͗ĐŽŵƉůĞǆŝƚǇƚŚĞŽƌǇĂŶĚƐƉŽŬĞŶŝŶƚĞƌĂĐƚŝŽŶ͘ůĂƐƐƌŽŽŵŝƐĐŽƵƌƐĞ͘ϭ;ϭͿ͕ϰͲϮϰ͘
tĂůƐŚ͕^ƚĞǀĞ͘;ϮϬϭϭͿ͘ǆƉůŽƌŝŶŐĐůĂƐƐƌŽŽŵĚŝƐĐŽƵƌƐĞ͗ůĂŶŐƵĂŐĞŝŶĂĐƚŝŽŶ͘>ŽŶĚŽŶ͗ZŽƵƚůĞĚŐĞ͘
tĂůƐŚ͕^ƚĞǀĞ͘;ϮϬϬϲͿ͘/ŶǀĞƐƚŝŐĂƚŝŶŐĐůĂƐƐƌŽŽŵĚŝƐĐŽƵƌƐĞ͘EĞǁzŽƌŬ͗ZŽƵƚůĞĚŐĞ͘
tĞŝŚƵĂzƵ͘;ϮϬϬϵͿ͘ŶĂŶĂůǇƐŝƐŽĨĐŽůůĞŐĞŶŐůŝƐŚĐůĂƐƐƌŽŽŵĚŝƐĐŽƵƌƐĞ͘ƐŝĂŶ^ŽĐŝĂů^ĐŝĞŶĐĞ͘ϱ;ϳͿ͕ϭϱϮͲϭϱϵ͘
yŝĞ͕yŝĂŽǇĂŶ͘;ϮϬϭϭͿ͘dƵƌŶĂůůŽĐĂƚŝŽŶƉĂƚƚĞƌŶĂŶĚůĞĂƌŶŝŶŐŽƉƉŽƌƚƵŶŝƚŝĞƐ͘>d:ŽƵƌŶĂů͘ϲϱ;ϯͿ͕ϮϰϬͲϮϱϬ͘
yŝŽŶŐǇŽŶŐ͕͕͘^ĂŵƵĞů͕D͕͘,ƵĂ͕͘;ϮϬϭϮͿ͘ǀĂůƵĂƚŝŽŶŽĨ&>ƚĞĂĐŚĞƌƌŽůĞƐĨƌŽŵƚŚĞƉĞƌƐƉĞĐƚŝǀĞŽĨŵĞĚŝĂƚŝŽŶ͗ĐĂƐĞƐƚƵĚŝĞƐŽĨŚŝŶĂ͛Ɛ
ƐĞĐŽŶĚĂƌǇƐĐŚŽŽůĐůĂƐƐƌŽŽŵƉƌĂĐƚŝĐĞƐ͘/ŶƚĞƌŶĂƚŝŽŶĂůZĞǀŝĞǁŽĨ^ŽĐŝĂů^ĐŝĞŶĐĞƐĂŶĚ,ƵŵĂŶŝƚŝĞƐ͘ϯ;ϭͿ͕ϭϭϴͲϭϯϰ͘
yƵĞƌŽŶŐ&ĂŶ͘;ϮϬϭϮͿ͘ǆĐĞůůĞŶƚŶŐůŝƐŚƚĞĂĐŚĞƌƐ͛ĐůĂƐƐƌŽŽŵƐƚƌĂƚĞŐŝĞƐ͗ĐĂƐĞƐƚƵĚǇŽĨƚŚƌĞĞĐŽůůĞŐĞŶŐůŝƐŚƚĞĂĐŚĞƌŝŶŚŝŶĂ͘,ŝŐŚĞƌ
ĚƵĐĂƚŝŽŶ^ŽĐŝĂů^ĐŝĞŶĐĞƐ͘Ϯ;ϭͿ͕ϭͲϳ͘
zĂŶĨĞŶ͕>ŝƵĂŶĚzƵƋŝŶ͕ŚĂŽ͘ϮϬϭϬ͘ƐƚƵĚǇŽĨƚĞĂĐŚĞƌƚĂůŬŝŶŝŶƚĞƌĂĐƚŝŽŶƐŝŶŶŐůŝƐŚĐůĂƐƐĞƐ͘ŚŝŶĞƐĞ:ŽƵƌŶĂůŽĨƉƉůŝĞĚ>ŝŶŐƵŝƐƚŝĐƐ͘ϯϯ;ϮͿ͕ϳϲͲ
ϴϲ͘
